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ABSTRACT

Gender is the most pervasive form of inequalityt #vdsts in the society today. This form of inedfyals more
prevalent in developing countries where both wormeth men have well defined roles to play in theetgciAny deviation
from those roles is strongly disapproved. If thender discrimination is to be removed it can bey gudssible through
education. When educational institutions will teathdents to be gender sensitive, a significanhgban the society can
be expected. This study was undertaken to understenteacher’s perceptions on school and classmrawctices in the
context of gender relations and to analyse childrétheas on gender preferences in peer interaciitve. study was

conducted in a government school in Delhi.

The sample consisted of 8 teachers and 8 studemts €lasses Il to VI who were randomly selected.
The students and teachers were interviewed based semi-structured interview schedule. The datdecid was
analysed on various themes like students orgaaisati classroom and school gatherings, teachdosnant of tasks to
boys and girls, teacher’s notions on co-curricsfaace for boys and girls, teacher’s perceptiommoitance of education
for boys and girls and students preferences in-meraction.
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INTRODUCTION

Gender is the most pervasive form of inequality theerates across societies. Gender roles ardygedefined
in a society and learned through the process daksation wherein individuals internalize normslues, attitudes and
expectations of the social groups to which theyhgl Certain behaviour patterns are expected df sex. There is thus
an undue pressure on boys and girls to live upécestablished norms of ‘masculinity’ and ‘femityhi Girls are seen as
physically weak and in need of protection, boygtanother hand are seen as strong, active andégendent. Aggression

and assertiveness usually discouraged among gialsgroved of as a sign of ‘masculinity’ among boys

The division of labour within the family also fofally brings home to children gender differencesrate and
status of their ‘significant others’. Children obsethat roles of mother and father are not onsfidct but also evaluated
differently. Such gender socialisation within tlaamily results in differential acquisition of abiéis and aptitudes among
boys and girls. These social processes have intiplicafor the education of girls in general andogdimg in particular as
schools do not operate in isolation from gendemsoand cultural attributes that are prevalent engbciety. There are
fewer studies on the education of girls in India darely any systematic focus on school and classmprocesses which

include the curriculum, pedagogy, teacher attitugesr interactions as well as institutionalizedals and practices.

Feminist scholars have emphasized the importanca gender perspective to understand and explain the

dynamics of education for girl children. AccorditgNational Family Health Survey 2000, while thecl stratification’

| This article can be downloaded fromwww.impactjournals.us |




| 74 Neera Narang |

of attributes and qualities into ‘Masculine’ anériiinine’ are reflected in the realm of culture, thaterial basis and
unequal power that underlie social relations betws®n and women influence the allocation of resguroles and
entitlements at the level of individual househcdaisl thereby influences decision making in relatimrthe education of
children. Other dimensions of social structureridid such as caste and community status are afsiitttive of gender

dynamics and influence the nature of participatioeducational institution.

The making of gender identity begins in the fanai/children internalize what are seen as cultueglyropriate

qualities and attitudes associated with being ‘mfise’ and ‘feminine’ through socialization.

The Gender schema theory proposes that sex typihgph is essentially the acquisition of sex appiater
preferences, skills, personality attributes, betvang and self concept derives in large measure fyjender schematic
processing, from a generalized readiness on the gfathe child to encode and to organize informatiacluding

information about the self according to the culsudefinition of maleness and femaleness.

It is important to note here that the process afiadization varies among different social groups bander
inequality in general and patriarchy in particularso pervasive that it runs across societies. ddrecern with the
protection and control of female sexuality and ewdi of ‘family honour’ linked to norms of appropggabehaviour for
women bring home to the girl the centrality of hoame hearth in their livedMillet (1970) describes patriarchy as a
‘social constant’ running through all political, gal and economic structures and found in everyolisal and
contemporary society. The different roles of med aomen have their origin in a process of ‘conditngy’, from a very
young age boys and girls are encouraged to vergifgpgender identities. This process takes plasgdly within the
family, ‘Patriarchy’s chief institution’, but ther@ssure to adopt gender typed behaviour pattertvecgas on the

developing child from a variety of other sources like teachers, friends, TV and books.

Girls are rewarded by their mothers for playinghmsame sex toys and punished for playing with csesstoys.
In contrast boys were both punished and rewardethély mothers for playing with cross sex toys. Heer fathers
rewarded play with some sex toys and punished plMth cross sex toys for both sons and daughters
(Langlois and Downs 1980). Thus during socialiaatichildren are taught to behave in sex appropristgs, boys are

encouraged to develop ‘masculine’ traits whilegyate encouraged to develop ‘feminine’ traits.

According to Bandura (1980) reinforcement and modelling play an importanterah shaping sex roles
In the learning of sex roles, children frequentharh through observation, the behaviour of botltesekowever they
usually perform only the behaviour appropriate Heit own sex because that is what they have bdaforeed to do.

As children grow older influences from outside tamily become increasingly important in shaping sag typing.

According toMukhopadhyay (1992) families provide different academic environments hoys and girls in
terms of resources invested in their educatione tgpace and range of educational experience madatde to pursue
their studies as well as the nature of support@uridance offered. She observes “even the wellaaffjcation oriented
families.... view educational achievement, espgcialscientific fields differently for girls thaboys and are less inclined
to invest family resources in the academic sucoéstaughters than sons”. Cultural norms as wellaasily livelihood
strategies place girl's education at a greater tigln that of boys. Parents are less enthusiastiatasending girls to

schools for reasons that are economic as well@s-saoltural.
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However it is important here to understand thatrtafsam the socio-cultural and economic constratotgirls
education, gender inequality is reinforced in tbkoml itself in many subtle ways. To understanddipeamics of school
children today, it is important to relate their fi@pation in schools to broader socio-culturaustures which sustain

gender inequalities.

The school as an institution of learning ought teate equal spaces for overall growth and developwiegirls
and boys. This calls for promoting gender sensjtigmong all teachers through workshops and trgirtifowever gender
sensitization programs also need to be encouragedeiservice teacher training programs. Sinceheacinfluence the
students in a significant way, therefore teacheedrto adopt a gender sensitive approach towaedgtspthipils. Thus there
is an urgent need to pay attention to the soctabizaof girls and boys in schools so that genddfedintiation and

inequality originating within the family does natnpetuate further in the society via schools.

“Sitting in the same classroom reading the samthéak listening to the same teacher, boys and gideive
very different education.” The socialization of den within our schools assures that girls are nasare that they are
unequal to boys. Every time students are seatéidexsup by gender, teachers are affirming thdsgind boys should be

treated differently.

“Because classrooms are microcosms of society miring its strengths and ills alike, it follows that the
normal socialization patterns of young children tha often lead to distorted perceptions of gender ras are reflected

in the classrooms” (Marshall, 1997)

Yet gender bias in education reaches beyond spa&i@h patterns, bias is embedded in textbooksptes and
teachers interactions with the students. This tfigeender bias is part of the hidden curriculuntegBons taught implicitly
to students through every functioning of their stasm. Gender bias is also taught implicitly thrietige resources chosen
for classroom use. Researches in the field of psgdy have shown that use of gender equitable matgeallows students
to have more gender balanced knowledge and dewvedop flexible attitudes towards gender roles yathers in school
continue to use gender biased texts. Hence it besaritically important for teachers to reflect oikeir classroom

strategies and pedagogy in general.

The study has been undertaken to critically exartiiveclassroom and school practices through theagarpoint

of gender relations.
OBJECTIVES
* To examine teacher’s perceptions on classroomipeacin the context of gender relations.
» To assess the teacher’s perceptions on schoolgesdh the context of gender relations.
» To analyse children’s idea on gender preferencesén interaction.
» To suggest some strategies to promote gender gaueihe classroom
SAMPLE

The sample for the study consisted of 4 male teachk female teachers, 4 boys and 4 girls fromdsteh

[l to VI of a co-educational senior secondary goweent school in Delhi.
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TOOLS

The tool used for data collection was semi strrtuinterview schedule. Separate Interview Schedwiere
formulated for teachers and students respectivelgrviews were separately conducted with eachestibgt a time.
Probing was extensively undertaken so that detaildd be elicited. The two set of responses werefally reviewed and
the content was analyzed qualitatively by identifythe emerging issues. The issues so identifie@ weganized under
broader themes concerned with teacher’s perceptioolassroom and school practices and studenterprefes in peer

interaction. The themes formed under each setspiorese are not rigid and some overlapping exigtgdmn them.
The themes that emerged from the data of teachei@saollows:
e Student’s Organisation in Classroom and Other Schddzatherings

Gender is often used as an organizational cateigosghools. It appears to be the significant faétoseating
children in classrooms or arranging them in grofgpsvarious activities. Boys and girls often maleparate rows while

going to the assembly, playground, yoga room orathgr school gathering.

The data collected from the interviews of the temshrevealed that 5 teachers preferred gender Isesdgthg
arrangement in the classroom while 6 teachers ppeefegendered segregation of students in otherodgatherings like
the morning assembly, yoga and sports period. There were 3 teachers who discouraged and disappmpender based
seating arrangement in the classroom while thene w80 teachers who disapproved of gender basecgatipn of
students in the morning assembly, yoga and plag. ddta revealed that in the classrooms many teadiier do not
follow any fixed seating arrangement or follow #eating pattern based on the roll numbers of thesits. Thus in the
absence of any fixed seating arrangement studentsthe freedom to change their seating as peardheice. The teacher
in this case does not control student’s arrangenagit as a result students sit with their closeleiaf friends.

However these close circles are usually groupsuofessex peers.

In cases where roll number based seating arrangeigepracticed, an interesting observation was made
It was seen that within the attendance registerasaoh students are entered in a sequence in cams®math their gender.
Thus names of boys would come together followechémes of girls. On being asked why they preferaddnumber

based seating arrangement, the two teachers replied
* In my class students sit according to their roliniers. It becomes easy to take attendance.
e Students sit according to their roll numbers ansliththe only method. In exams also they sit this.

The response of these two teachers reveals thatdieg to them roll number based seating arrangérisen
simply an adherence to the policy followed by theharities during exams and thus comes with arciaffiapproval.
However it needs to be analysed that the policeb si$ these are not gender sensitive and thustpatpdhe existing
gender inequality in schools since they come witloticial approval therefore teachers do not aale them and abide
by them.

A teacher who believed that student’s organizatioboth classroom and school gatherings should dreler
based stated, ‘There should be separate linesriseragd boys. There are separate washrooms fisrayid boys. It is clear

that there is a difference in them, therefore thyseparately.” This response of the teacher fevibat he not only
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favoured gender based segregation of students Ibotvéewed it as an extension of real practicesadgiety, thus
conformity to this social organization becomes mak It can be seen that teacher through suchtipes is likely to
perpetuate the hierarchy that exists between nwelsfemales in the society. It appears that he efsmurages the

dichotomy between ‘masculinity’ and ‘femininity’ahis socially constructed and practiced in théetgc

Response of two teachers to students segregateshipation in yoga class reveals that teachers Jeelibat
students themselves prefer to sit with their saexepgers. Hence according to them, it is not #thers force students to
sit separately rather the students themselves rptefesit with their same sex peers. According tethar teacher,
as children grow they develop their gendered idemthd as a result of this they begin to identifighvtheir same sex
peers. Such a view of the teacher is in line withuB’s psycho-sexual analysis according to whishghaldren enter their
latency phase (6-11yrs) they develop their gendiemtity and thus begin to identify with their sasex peers. However it
needs to be analysed that the teachers in this daseot encourage an interaction between boysgafgl rather they

ignore the formation of same sex peer groups &vealopmental behaviour.

Another teacher was of the opinion that it is thedia which is promoting ‘vulgarity’ and ‘sex’ whicre deeply
impacting the minds of young viewers and they im foegin to imitate it. As a result it becomes asiaéfor the teacher to

make them sit separately

The response of the teacher reveals that he disgesircross sex interaction as according to hindrmeml today
are exposed to a lot of information that are ngirapriate for their age and due to excessive exgotusuch programs
their minds get influenced towards vulgarity and. déence it becomes essential to discourage irtterecbetween boys

and girls.

However it is important here to understand thatesgafing the children is not the correct approactdal with
this issue. Since children are already exposeddab @ information therefore it is essential toatlevith it very sensitively.
By suppressing such an issue, children’s curidsityards it will be enhanced. Hence instead of igigpand suppressing
the issue, the teachers should deal with it withatgr sensitivity.

It needs to be understood that since most studendsandard IV are over 10 yrs of age, hence adcgrtb
Freud's psychosexual stage theory children atatyessenter the genital stage in which puberty catlmesexual impulse of
the phallic stage to reappear. According to Eriks¢h968) psychosocial analysis in this age thédehin begin to question
their identity, and if this psychosocial confli& fesolved successfully then it leads to the foionadf a consolidated
positive identity else a negative outcome may keaidentity confusion. Hence it is essential foe teacher to understand
that if such issues emerge they should not be ssppd, rather by encouraging a healthy interadtiey can be

successfully resolved.

The response of another teacher reveals that shypizsed to an interaction between boys and dittseover
she views the school to be a grooming place whets gre encouraged to follow a ‘feminine’ code afnduct, and
groomed for future roles expected of them as tétaiy in their natal home is temporary. Such anrgggizing view of the
teacher retains overtones Bfikson’s views on women’s identity. However contrary to #hessponses, two teachers
believed that there should not be any gender bssatihg arrangement rather he believed that stsicéould be equipped
with the freedom to choose their seating partnethsfreedom is the first step towards promotirgnder equality in

classrooms.
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After analysing all the responses of the teachecan be said that most teachers in the schoolufadogender
based seating arrangement in the classroom and stheol gatherings. They do not view children Bedeen but as
‘gendered beings’. The teachers have different eapien of boys and girls and thus as children gtbey assimilate
these gendered stereotygBelemont, 1968) Such gendered practices of the teachers are Hoyperpetuate the already

existing gender inequality in classrooms.
» Teacher's Perceptions on Co-Curricular Activities br Boy and Girls

In the school children are not only introduced donfal processes of learning but also to co-cumicattivities
like dance, music, debating sports etc. These cgealar activities play an important role in thitraund development of

the personality of students, however it is seehubkaally boys and girls get to access differentwaicular spaces.

The data collected from the interviews of the tessheveals that seven teachers were of the opthangirls
preferred activities like dance, music and knittmger other co-curricular activities, while boysfarred activities like

sports and debating etc.

The response of a teacher reveals that accordihgrtthese differences in the interest of childxsnnatural and
a result of a biological endowment. Hence accordtniger it is the ‘nature’ or an individual’'s ineatapacities that play an

important role in the development of these diff¢iaterests among girls and boys.

On being asked about student participation in aoi@wlar activities, the response of two teachdesuty reflect
that they view boys and girls as having differemterests. While they view the boys as vociferoud atrong thus
preferring outdoor activities, they view girls agak and creatively inclined thus preferring musid aance over other

activities. Moreover they view these difference®@adogical and not as a social construct.

After analyzing the perceptions of the teacherait be stated that they believe that the differémdbe interest
patterns of the children (boys and girls) are altexf the differences of their biological sex amehce human intervention

of any kind has no role to play in it.

However what needs to be analysed here is thdtrtegesponse (T1) was that of a female teachéthmulatter
two (T2, T3) are of male teachers. But despiterthender differences their perceptions on studettikties, interests and
participation in co-curricular activities is fourtd be similar. All these teachers place greaterot@mce to the role of

‘nature’ over ‘nurture’, hence essentializing #reudian notion thatanatomy is destiny’

The response of the teacher reveals that he adbeptact that the differences in the interestquat of boys and
girls are not completely natural but also sociatcérding to him parent’s and teacher’s constarapfisoval for liking
music and dance among boys has resulted in diffeserof interest patterns among boys and girls. Swmistant

disapproval by the ‘significant others’ has resuiite suppression of talents and liking for dance mnusic in boys.

However there are seven teachers who believe thatest patterns of children are biologically gowst.
Thus according to them since an individual's aletit are biologically determined therefore no amoahthuman

intervention in the form of teaching can bring ab@ehange in their abilities.

Such an essentializing view of teachers shall gnbmote the already existing gender inequalitylassrooms.

Here it needs to be understood that an essentigbaoent of identity is the perception of ‘signifitaothers’. Hence such
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an essentializing perception of teachers abous gindd boys shall shape and influence their gemtmtities and further

the already existing gender inequality in classreom
» Teachers Allocation of Tasks to Boys and Girls

The data collected from the interviews of the teashieveals that seven teachers allotted tasksiderss on the
basis of their gender. The teachers believed teavigr tasks such as lifting furniture were suitednasculine bodies
while lighter tasks such as carrying registersesuihe feminine bodies. Seven teachers statedh@matvould choose girls
for tasks such as carrying register, cleaning tass¢ practicing song etc, while they would chologgs for tasks such as

lifting furniture, opening jammed drawers, monitayithe class, arrangement of furniture etc.

However contrary to these responses one teacheddtat he does not allocate tasks to studenthebasis of
their gender, rather he followed a system of edocawherein each task would be done by all studentsotation basis.

However still there were 7 teachers whose gendsgdaxpectations could be seen in their allocatidasks to students.
» Teachers Perception on Discipline for Boys and Gisl

In the name of discipline, punishment meted ousttalents ranges from hitting, pulling ears, makimgm sit
outside the class or shouting at them. It is skah‘gender codes’ often become visible when te@chave to discipline

children. Moreover teachers address students ds’ ‘ghd ‘boys’ while invoking different standard§behaviour.

The data collected from the interviews of the teashieveals that five teachers used gender tatédeicontrol in
their classrooms. While girls were let off withHigr punishments like change of seat, the boys wsuwally given harder

ones like pulling of ears etc.

The response of the teacher reveals that she @vaside child’s past record before deciding theighunent.
However she stated that she avoids physical pumshrand that she makes no distinction between laaoyks girls.
However, another teacher on being asked it the shumént strategies he uses are same for both baysgials.
The response of the teacher clearly reveals thasbe gender as a tool to facilitate control indlass. It appears that the
teacher through his approach is promoting gendeguality among his students. The practice of gitdgpping boys is
symbolic of the fact that the teacher himself viayuds as inferior to boys and thus an inferior lambeing hitting a
human superior being should be perceived as a m@tshame and guilt. Since the teacher himselvsithis hierarchy
between boys and girls, so it is very likely thi student too would imbibe it and may begin toleate their self worth
and self esteem through this standard of ‘gen@arth a gendered view of the teacher reflects hisepéons on gender

relations in a classroom.

Though most teachers believed that there shouldifierent punishments for boys girls and that leght
punishments be given to girls, there was one teaghese opinion differed, he stated, instead ofighing the child it is
essential to first understand the child and th#attathe child. Hence according to him, understagdhe child’s psyche
is the first essential task for a teacher. It carabalyzed that under such an environment leaisitikely to be threat free

and enjoyable.
» Teachers Perceptions on Importance of Education foBoys and Girls

The data from the interviews of the teachers reveradt according to five teachers education is gimportant
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for both boys and girls as it leads to employment i is imperative for both to be financially imEndent. However there
were three teachers who viewed education for boyset more important than girls. According to thesngirls had to
eventually get married and live with their husbasalit was more important for boys to get educagdath responses of

the teachers reveal their views on a woman'’s itkeati being incomplete without marriage.
* Students Preferences in Peer Interaction

Peer relations are an important dimension of s¢hgol hey contribute to the process of learningiigantly as
children grow in each other’s company. However rhgiender peer interaction does not seem to beiendly terms as
children prefer same sex interaction over mixedisttaction.

The data collected from the interviews of the shisl@éeveals that all the students preferred saménseraction
over cross sex interaction. On being asked abautchwoice of seat partner, the response of a Classutent clearly
reveals that he perceives a divide between thecutiag’ and the ‘feminine’. He associates qualitike strength, bravery
with his male friends, moreover he also assocititesn with popular icons like HE-MAN. At the samené he ascribes
qualities like gullibility, weakness and emotionghahis female classmates. He ascribes a supeoisitipn and status to
boys over girls. The response of the student afestuof class IV, who was sitting with his frierel/eals about the identity
status and gender roles that he has ascribediso @im analyzing his views it can be said that ediog to him there exists
a public private divide, i.e. there exists a dicmy under which girls (women) are relegated to phieate sphere

(home, domestic chores) and boys (men) represeriathily in the public sphere or the outside world.

Hence according to the student there exists ardiffee in the interests of boys and girls and dubisodifference
of interests, she prefers sitting with her same mss. All the responses of the students thusatekat these students

prefer to sit with same sex peers as they pereedlear distinction between the qualities of maled females.

However responses of some of the students als@letieat they perceive a hierarchy between boysgintel
while boys place qualities ascribed to males agmsoR girls on the other hand place feminine gigias superior to
masculine ones. On being asked what all househslatthey perform at home, boys stated that theyotievork at home

as it is not their work, while girls stated tha¢yhwork and assist their mothers in the houseldddhéstic) chores.

The response of a class VI girl reveals that slseblegun to question the practice of gendered divisf labour at
home. However her mother’s response to her objettas in some way suppressed her curiosity anatidije According
to her mother since the social atmosphere is urieafgomen hence they are easily vulnerable toeviok by men so they

should stay at home as a safety precaution.

It needs to be seen that the response of the mafiperars as preventive measure. Certainly thdascligcoming
unsafe for women, but what is problematic is théedee mechanism adopted against the violence fagedomen.
Disallowing women to venture outside the four walfstheir home under the name of safety is actuallgneans of
restricting their mobility. Such a restriction dretr mobility has a damaging impact on their idgrfiormation. They tend
to perceive this socially constructed dichotomyifefas a ‘natural given’ and thus May not challerig Since this defence
mechanism comes from the seat of authority, theieipts, the ‘significant others’ therefore in mosses it may be obeyed
without any opposition. Moreover this perceptionpafents, teachers and other elders gets tricidethdo children and

thus may begin to influence their interaction witikir peers, particularly those belonging to diéfarsex.
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When the students were given hypothetical situatiahout children who performed roles opposed tar the
expected gender roles their responses revealedhénathad clear defined notions on gender prefe®nt peer relations
Moreover the students were able to identify witke thituations narrated as they had seen such exanmpléheir

surroundings however they did not approve of them.
Most boys stated, ‘This girl does all those worksck boys do. She should have been a boy'.
While the girls stated, “his friends will all be ywwho would be doing naughty things like him.”

On analyzing these responses of students it castdied that most children perceive a divide betwten
qualities ascribed to males and females. Moreowrformity to these ascribed qualities is so rigidttthey disapprove of

any deviance from these expected gender normswliies.

Hence it can be stated that these categories aécMane’ and ‘feminine’ norms are so rigid in thénas of the
children that they start influencing their ideas gender preferences in peer relations and interacind in this our

socialization patterns at home and school offeagpntontribution.
Need of the Hour: A Change in Approach

Socialization of gender and the use of a gendesebiaurriculum leads to an inequitable educationbfath
boys- girls. Hence the researcher suggests a femges in the existing classroom practices to craatore equitable

learning environment for all children.

First the teachers need to be made aware of teenay biased tendencies. Next, they need to bedaawith
strategies for altering their behaviour. Finall§fogs need to be made to combat gender bias icaiunal materials.
Once teachers have recognized their gender bis®al/tour they need to be provided with resourcdsetp them evolve

their teaching strategies.

It is hence suggested that teachers can be proviithca self directed module aimed at reducing geraas in
the classroom. The module can contain specifizvities aimed at reducing stereotypical thinking agnstudents and self
evaluation worksheets for teachers. Moreover dpamt changing their own teaching strategies teacheed to be aware
of the gender bias embedded in many educationadriabst and texts and need to take appropriate stepembat this

bias.

“We need to look at the stories we are telling oustudents and children. Far too many of our classrao
examples, storybooks and texts describe a world mvhich boys are shown as bright, curious, brave, posrful and

inventive but girls are shown as silent, passive drinvisible "(Mc Cormick, 1995)
CONCLUSIONS

Both men and women play an important role in th@atm functioning of the society and this role neez$ge
understood and respected. The society needs t@elanpromote gender equality so that men and woraenrespect
each other and co Exist peacefully. A significamarmge can be brought about by education. The gesteimotypes that
have been existing in the society need to changfe @ practices and teachers can play a significaatin achieving this.
Teachers should narrate anecdotes where the raleslieen well played by people against the soametahs. Inspiring

stories of Madam Curie becoming a scientist, Pzas&l M.F. Hussain becoming well known artists,| \webwn chefs in
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the hospitality industry should be highlighted. @enas a form of classification in the class shdmdavoided and

activities should be so planned that both the genderk together. Teachers need to be open in thetiook and promote

cross gender roles in the class. Any deviation ftbenstereotypical roles should be encouraged méitiae looked down

upon.
REFERENCES

1. Chapman, Karen (198&ociology of schopLondon: Tavistock.

2. Delamont, Sara (198@he sociology of women: An introductidrondon, Boston and Sydney: George Allen and
Un win.

3. Nambissan, Geetha. B (1998ender and Education: The social contextsahooling girls children in India’
Perspectives in Education Vol —II.

4. Paranjape, Sandhya (199&ender Equality and classrooms Dynamijgsurnal of Indian Education, Vol- 111(3).

5. Bassi, Tripti (2003)Gender and Education: an exploratory study of sla®m processes in a primary schopls’
journal of Indian Education Nov 2003.

6. Karlekar. M (2000)Girls access to schooling an assessmefitie Gender gap in Basic education: NGOs as
change agents, New Delhi sage publications.

7. Mukhopadhyay. Carol. C (1998amily structure and Indian women'’s participatiomscience and engineering’
Women'’s education and family structure in IndiaJdZado: west view press.

8. Parthasarthy, Vibha (1988)Socialization, women and education’Interrogating women’s education
Karuna Chanana, sage publications.

9. Millet, Kate (1970)Sexual politics’Double day publications.

10. National curriculum Framework Review 2005, Natiorfaddcus Group, position paper on gender concerns
(Vol- 1ll, National Concerns).

11. Acker. S (1994)Gendered Education: sociological reflection on wanis teaching and feminisprBuckingham:

Open University Press.

Articles can be sent teeditor@impactjournals.us




